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Dear TESOL-SPAIN members and friends,
Welcome to the May issue of our digital newsletter. This month's theme is quizzes don't miss our Area Coordinators' suggestions and favourites, as well as Dr. Daniel
Brint's webinar on the question of questions on Saturday 21st at 12:30pm: "Using
Quiz Activities in the Classroom".
We have more books up for review, thanks to Hall Houston, Andrew Rossiter and
Vanessa Jakeman, Mark Harrison and Ken Patison. Take a look at the three - 101 EFL
Activities for Teaching University Students, A Descriptive Grammar of English and Improve
Your Grammar - the essential guide to accurate writing.
Many thanks also to two of our collaborators at this year's convention who have
shared their articles - Stella Palavecino and Gaby Torregiani. And of course, to Julie
Ekroth and Alix Tregenza who are once again celebrating an Afternoon Tea Meet-Up
for teachers of infant and primary school children - and anybody else interested in
joining them. On Thursday 12th at 6:30pm they will be discussing the subject of
teaching refugee children.
Make sure you read right down to the Upcoming Events section for news from our
sister associations and colleagues in the field who are celebrating congresses and
conferences. Spring has sprung and the post-Covid bustle will keep us on our toes
till the end of term!
all the best from everyone at TESOL-SPAIN
Rebecca, T, Daniel, Emi and Ryan
The Media Team

In this month's newsletter...
Let's get quizzical!
The oral feedback loop: an effective pronunciation teaching procedure
Books available for review
Dates for your diary

LET'S GET
QUIZZICAL!
This meme was doing the rounds recently and
tickled us on the TESOL-SPAIN Fun Stuff
Whatsapp group.
And then, as that’s what good teachers do, we
thought this might be a good theme for this
month’s newsletter and webinar, so set about
asking colleagues for their favourite quizzes in
order to share them with you.

Natasha Dopico Dennis, our Area Coordinator in the Baleares sent this:
When speaking about quizzes, I use them with
different purposes and objectives. For example, to
use Kahoots or to use Google Forms, combining
them, is very interesting. In Primary stages, I've
used Kahoot, Plickers, Socrative, Google Forms...
Which one would we introduce at which point?
Well, taking into account that all these platforms
offer us insights into the students' progress, it will
depend on the objective. In my experience, a good
time to introduce them... is at any time! For a pre-,
while- and after development of the topic, to
change classroom routines, to develop the digital
competence by learning how to use computers in
class, to enhance group collaboration tasks, to get
instant feedback (for students and teachers), to
review, to know how much we know about a new
topic...
As an application, on the one hand, I use Kahoots
(I create my own ones generally) to check previous
knowledge, to change classroom routines, to
improve the speaking skill (as we can debate the
answers along the quiz), to check written
comprehension and vocabulary. I use this
platform, in a more informal way at least once a
week.

On the other hand, if we want to change the
traditional written test-exam, we could use Google
Forms in a more "formal" quiz or questionnaire.
This tool allows you to set it up with different
answering options to the questions, you can insert
different sections (after answering correctly that
will lead them to another section of the
questionnaire), we can also include images or
videos, we can choose the type of answers (short
or long written answers, multiple choice or even
checkboxes) among others. One very interesting
thing about using Google Forms is that you can
use it to grade students automatically when it is
linked to Google Classroom (create a task with a
questionnaire).
To conclude, we are working through the teachinglearning process with students that have to
achieve the communicative competence in the
EFL, working through these platforms the children
have many opportunities to create communicative
situations that include the four skills (LSRW) plus,
those that make community in class (cooperation,
collaboration, feedback, conversations...).

LET'S GET
QUIZZICAL!
Claire Potter (AC for Seville and Huelva) says:
Very typical but I use them to practise subject / object questions, with the students making their own
quizzes in teams & then playing against each other, with different topics like sport, music, geography,
history, etc included, Who won Roland Garros, who invented the lightbulb, etc. Students must know the
answer to the questions they ask. Can use jamboard if online. Teens upwards.

Richard Hine (Vizcaya) sent us three of his worksheets for using Scattegories and word search
quizzes. He uses the wordsearch in groups, as revision at end of term while doing counselling etc. Each
group has different unit of book (remember them?) to use to fill in word search grid. Below grid they
write ONLY the definition. Then you photocopy them and hand out to other groups who have to read
definitions and find words. Great fun is had by all, and it takes nearly a whole lesson!
You can find Richard's templates at the end of the newsletter.

And our Regional Coordinator and Area Coordinator in Extremadura, Caroline Allen Gardner
says...
I often use Bamboozle at the end of a lesson with my teens sometimes as a follow-up but maybe about
something completely different ... they love anything which involves a competition and a winning team ...
the lesson ends on a great high note with lots of cheering and clapping 👏... we did one today about Earth
Day and they learnt a new word: tadpole ... this caused great excitement 😜

If you enjoy using quizzes with your students, why not drop us a line and share your favourites with the
readers of the TESOL-SPAIN newsletter? (tesolspainpublications@gmail.com).
Many thanks to all and happy puzzling!
https://www.teachingenglish.org.uk/article/trivia

Do you use quizzes in class?
How do you set them up?
What materials/resorces/apps do you use?
Why do you use them? (Or if you don't, why not?)

The oral feedback loop:
an effective pronunciation
teaching procedure

Prof. Stella Palavecino,
M.A
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This article purports to introduce an
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RESUMEN
Este artículo intentará presentar una
herramienta
TIC
integrada
para
esquematizar la interacción entre la
interferencia
del
profesor
al
dar
retroalimentación a sus alumnos en el difícil
mundo de la enseñanza de la pronunciación
a estudiantes de inglés como segunda
lengua/lengua
extranjera.
El
artículo
también tiene como objetivo promover la
práctica oral independiente, así como las
técnicas de concientización autónoma.
Además, se abordará especialmente el uso
de un laboratorio de idiomas en general —y
un programa informático llamado Audacity®
en particular— como recurso para
desarrollar un procedimiento conocido
como circuito de retroalimentación oral.

Introduction
In the domain of pronunciation teaching
techniques, the question of teacher feedback has
been a major concern for decades, as there have
been diverse theoretical perspectives regarding
this particular topic. It is the purpose of this article
to address and elaborate on a major theoretical
perspective concerning oral feedback: the
Interaction, Output, and Noticing Hypotheses
(Schmidt, 1990), to show the extent to which the
teacher’s interference can help or harm L2
learners’ language output.
Indeed, the article will illustrate some ICT
techniques with a view to showing that it is the
learners that should be in charge of collecting
data of their own output and analyze it critically
(Palavecino, 2021). Only then will the learners be
able to perceive the similarities between their
sounds and those of competent speakers, and
also boost their confidence in oral performance.

Stella's article continues on the next page...

Input and compromised communication
Input, in pronunciation, refers to listening. It may come from the teacher, a video, an audio or any
other selected source. Theory says that if this input is comprehensible, that is enough for learners to
acquire second/foreign language sounds (Krashen and Terrell, 1983), but what if it is not? What if
input is not comprehensible? Learners would listen to English with their ears “keyed” to their mother
tongue. What's the problem here?

Learners are exposed to English input but perceive and speak English using sounds from their
mother tongue (Saville-Troike and Barto, 2012). The way people listen to spoken language is “tailored”
to native-language speech input. The brain tends to accommodate the incoming sound to the nearest
sound in the mother tongue, unless it is specifically trained to accommodate sounds differently.
This process can be compared with craters or compartments we have in our brains. It is as if there
are a certain fixed number of “craters” for sounds. Therefore, when we listen to anything, we put
sounds into the right compartment, and when we speak we go to the craters and pick out the sound
we need. This suggests that everything we say, and listen to, comes out of these craters.

Stella's article continues on the next page...

A competent speaker of a second/foreign language may utter a phrase, and ESL/EFL learners will
accommodate those words and sounds to given compartments in their brains, and if those craters
belong to their mother tongue, a Spanish speaker may perceive the word like ‘DAY’ as ‘THEY.’
The problem here is that in Spanish, the interdental /ð/ is only produced between vowels, not at the
beginning of words. Consequently, communication is disrupted as in the conversation below:

A Spanish speaker with no ear training says ‘BIN’ for ‘PIN.’ Both sounds are bilabial but only one of
them is produced with aspiration. If aspiration is not realized the sound changes and communication
is compromised. If a teacher corrects ‘PIN’ because learners are saying ‘BIN’ and, additionally, the
learners can neither perceive nor produce aspiration, the result is that input will fail to be
comprehensible.
Unless, we, instructors create new “craters” in our learners’ brain that allow room for English sounds,
and plenty of situations for this practice, second/foreign-language sounds are invariably going to be
forced to fit into the compartments that were created to perceive only mother-tongue sounds.
Meaning in the second/foreign language will thus be severely compromised (Palavecino, 2021).
The oral feedback loop
Needless to say, speaking and listening are quite connected, as the brain seeks the compartments
mentioned above, in order to disambiguate incoming message. It is no easy task for a teacher to
make his/her learners notice the unintelligibility of their output.
The oral feedback loop (Palavecino, 2022) introduces a tool that shifts the Noticing Hypothesis
(Schmidt, 1990) to the learner’s side. It is not the teacher who makes learners notice unintelligible
production: the latter discover that by themselves. In his Noticing Hypothesis, the above author states
that target sound acquisition requires conscious attention to input, and that only what is consciously
noticed can be turned into intake. Building on these contributions, the use of oral feedback loop is
encouraged.

Stella's article continues on the next page...

As shown in red, input in the target language turns into mothertongue output when the learner cannot perceive the same sounds
such as produced by competent speakers of the second/foreign
language being taught. In contrast, the green arrows show that if
learners monitor and listen to themselves, they can notice
whether they are producing the same sounds that competent
speakers are. Only then will the instructor’s interference help, by
showing the articulation that shifts from the mother tongue to the
second/foreign language.
The role of Audacity® in the language laboratory
It goes without saying that a language laboratory frees the teacher from classroom management.
Students work more independently and work at their own pace; therefore, this type of lab work will
indeed enable and facilitate this procedure. In this context, I strongly recommend the use of a
program called Audacity®, which can be downloaded for free. Audacity® is an audio editor that will
allow the user to listen to him/herself critically by following the procedure described below.
The learner listens to an audio segment in the target language, that is, the input he or she will receive.
The teacher can of course edit the audio so that the learner can listen to some particular phonemic
element on which the teacher considers important to focus. The audio is then edited by interspersing
part of it with silence gaps. The writer of this article has called this type of edited audio a ‘silence
gapped version’ (Palavecino, 2021). Learners listen to the audio chunks and record themselves in the
silence gaps, trying to produce some key pronunciation features, for example the production of
aspiration in the piece provided. The writer of this article has called this type of new edited audio a
‘hybrid version’ (Palavecino, 2021). Once the recording is done, learners can compare and contrast
their production with that of the competent speakers critically. They take down notes and try to recast
their output. It is they that judge the quality of their pronunciation in their subsequent practice.

Stella's article continues on the next page...

In the course of an effective oral feedback loop session, the learners judge what is right, what is
intelligible. It is not until they are certain that their oral production is not intelligible enough that they
will be ready to articulate the new “edited” sounds. That phonological awareness will not be achieved
unless they listen to themselves.
The function of the teacher is to provide a “scaffold” for the learner to shift from mother-tongue
articulation to target-language sounds. It is only after the learners have compared and contrasted
their own sounds with that of a competent speaker (the audio segment provided) that they will be
able to make and find new articulations meaningful. Learners notice, practice —with the aid of the
teacher—, and recast their production by recording again if they are not happy with their first trial. In
that way a true oral feedback loop is achieved.
The silence-gapped audio technique on Audacity®
Among the many tools provided by Audacity®, a central one is one called ‘silence-gapped audios,’
which will allow learners to listen, and recast their presumably unintelligible sounds. Here is a brief
procedure that users may follow:
(1) Import an audio from the computer and open it on Audacity®.
(2) Accept and the sound spectrogram will be shown on the timeline.
(3) Click on the selection button, shuffle to the right and select a chunk from the original audio to
focus on.
(4)Trim the unwanted parts using the trimming tool.
(5) Zoom out the selected audio chunk to locate silence gaps on the timeline. Using the cursor, shuffle
and move to the right to select the chunk.
(6) Place the selection button/cursor at the point of the timeline where you want to generate silence.
(7) Click on the ‘generate’ button.
(8) Scroll down until a ‘silence’ hub is displayed.
(9) Determine how long you want the silence to last and accept it (the time can be changed by clicking
on a different number on your computer).
(10) Accept the selected time and the silence-gapped audio / ‘exploded audio version’ will be
generated.

Stella's article continues on the next page...

Conclusions
In conclusion, listening to new pronunciation features and repeating them after an original audio
recorded by an expert speaker is beneficial only if the learners do notice some mispronunciation
features of their own: in this case practice will not be “blind”. The laboratory practice will be
meaningful to the students because it will be working on their short-term memory span and will
eventually anchor new phonological features there. When the new phonological features are shifted
into and stored in their long-term memory, those elements are expected to emerge automatically and
be part of the learner’s target-language pronunciation framework. Like swimming, it is a coordinated
skill.
This practice can be associated with sports or music, mostly because of the psychomotor component
of pronunciation. There are lessons to be learned from how sportspeople and musicians attain and
perfect the complex skills they need to perform accurately. The language laboratory will be a
gymnasium of sorts, which will supply the much-needed space to get ready to perform, or the
swimming pool that will allow swimmers to practice their sport. In the same way that swimmers may
drown if they do not work on the basis of synchronous movements, communication may be seriously
compromised —or downright disrupted— if the necessary level of phonemic coordination is not
achieved.
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Have you ever used Audacity® in the classroom?
Gabriela Torregiani, grant winner and presenter at our convention this year,
has shared an article and a webinar with us. We’d love to hear your feedback on
Gaby’s session How to become a successful Teacherpreneur and her
article, Classroom Management Tips for Teaching English to Young Learners.

BOOKS
available for review
Hall Houston has a copy of his sixth book, 101 EFL Activities for Teaching
University Students, available to review.You can read more about it here:
101 EFL ACTIVITIES for Teaching University Students - iTDi TESOL

Also available is Improve Your Grammar: the essential guide to accurate
writing.
Packed with clear guidance on the nuts and bolts of grammar and plenty of
examples, this text will help students master the fundamentals of English
grammar and tackle written assignments with confidence.
60+ bite-sized units help students overcome common areas of difficulty,
such as forming different tenses, using connectives to link ideas and build
an argument, punctuating sentences and choosing the right words.
Each unit is presented on a double-page spread, making it easy for
students to flick through the book and quickly find the unit they need.
Short, focused exercises at the end of each unit - with answers provided at
the back of the book - make this text ideal for both self-study and
classroom use. This 3rd edition contains four new units on hedging, being
critical and collocation.
Improve Your Grammar is an essential resource for students of all
disciplines and levels wanting to excel at writing, and can be used as a selfstudy workbook or on tutor-led grammar modules.

If you're after more grammar, A Descriptive Grammar of English by Andrew
Rossiter is also available.
Read more about it here on the LinguaPress site

Contact Rebecca for more information about reviewing one of these titles

Dates for your diary!
Monthly Meet-Up
Teaching refugee children
Thursday May 12th at 6.30pm
Join Alix Tregenza and Julie Eckroth for the monthly
afternoon-tea meet-up in which this month we'll be
chatting about teaching refugee children.
Have you had any experience working with displaced
families?
Are you looking for schemes you can participate in?
Come along and share with the group in the Zoom Room: https://bit.ly/MayTESOLSPAIN

May Webinar: Using Quiz Activities in the Classroom
Saturday May 21st at 12.30pm
Quiz activities come in many shapes and sizes. They create
curiosity, focus interest and expectation and are often
genuinely fun. Whether introducing a topic, highlighting an
aspect of grammar or developing pronunciation, a quiz
can form a productive and dynamic part of a lesson. In this
webinar I will look at some typical (and less typical)
examples of classroom quizzes and also consider different
ways to focus learning objectives though quizzes by
setting students tasks and challenges.
Join us in Zoom: bit.ly/TESOLSpainWebinarMay21
Daniel Brint is teacher, teacher trainer and writer based in Madrid where he works for the British
Council and is the Director of Upper Street School of English. He has taught and tutored numerous
specialized literature programmes for, among others, the Comunidad de Madrid (Educa-Madrid), the
University of Alcalá de Henares and UNED summer courses. He has written literature pages and
worksheets for the Cambridge University Press textbook series CITIZEN Z, THINK! and PREPARE and
has contributed articles on language and literature topics to several international publications. He is
co-author of the British Council-Espasa collaboration 500 dudas más frecuentes del Inglés. Daniel is a
board member of TESOL-SPAIN.

Dates for your diary!
VIII CONGRESO INTERNACIONAL
DE ENSEÑANZA BILINGÜE: CIEB 2022
La Universidad de Jaén y la Asociación Enseñanza
Bilingüe, organizan el VIII Congreso Internacional
de Enseñanza Bilingüe en Centros Educativos –
CIEB 2022 – que se celebrará en Jaén, en la
Facultad de Humanidades y Ciencias de la
Educación de la Universidad de Jaén los días 21,
22 y 23 de octubre de 2022.
Información en www.cieb.es

CALL FOR PAPERS ABIERTO

The International Publishers Exhibition is the leading event in
foreign language teaching for Spring 2022. It is taking place on Saturday
7th and Sunday 8th May.
Access is free to school owners and teachers, state-school teachers,
private teachers, translators and all foreign language teaching
professionals.
https://www.ip-exhibitions.eu/events/spring-22-virtual-ip-exhibition/

#Spr22IPE

Our Vice-President and External Liaison Officer, Annie Altamirano will
be speaking at the event. Here's the abstract for her session:

What to ask or how to ask? That is the question
Asking questions is essential for checking student understanding and for creating a culture of inquiry
in the classroom. Many factors come into play when we ask questions as they will affect the way we
come across and the answers we’ll receive. In this session we’ll examine what effective questioning is,
the types of questions we ask, some of the problems we may face and how to overcome them.

Dates for your diary!
The Seventh Symposium on CLIL , “Teacher Language Awareness”, organized by the TESOL Italy
Val d’Adige-Etschtal Local Group, will be held on Saturday 14th May 2022 from 9:00 - 13:00 at Museion,
Bozen-Bolzano
For further information, please contact Jennifer Hill, Local Group Coordinator, at
tesol.valdadige.etschtal@gmail.com
Please REGISTER by Monday 9th May 2022: https://lnkd.in/dway2e4d

Come Inspired. Emerge Empowered!
Apply to present in person or virtually at the hybrid TESOL 2023 International Convention & English
Language Expo in Portland, Oregon, USA, 21-24 March!
Deadline
The proposal deadline is Wednesday, 1 June 2022 at 5 pm U.S. Eastern Daylight Time. To find the
deadline in your time zone, please use the simple converter.
Process
Please read the following information carefully. All proposals must be submitted via the online
proposal submission system.
TESOL 2023 Proposal Writer's Guide (Start here!)
TESOL 2023 Proposal Worksheet (PDF)
TESOL 2023 Proposal Worksheet
TESOL 2023 Virtual Proposal Worksheet (PDF)
Checklist for Proposal Writers
Criteria for Selection - TESOL 2023 Rubric (PDF)
For additional resources, please visit the website.

Click here to submit your proposal
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Now write ONLY the DEFINITION of the words you included. The other team must find the words.
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Now use all the words of one of the lines and try to write a coherent sentence with them.
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Now use all the words of one of the lines and try to write a coherent sentence with them.
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